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‘0of Public School Educators arjd~Other Significant School-Rela

PERCEPTIONS AND VARIANCE IN NATIONALISTIC EDUCATION*
’ David T. Naylor

- 7’

&
..

Traditionally one of the major concerns of the social studies
has been that of citizénship education, It continues to be so
regarded, particularly by those involved with the public schools.

Frequently, however, citjizenship is more narrowly perceived as

(=]

a means of impdrting the "right balues," of developing a strong,
b
oftentimes unquestioning allegiance to the nation. Such a con-

: . : 3 :
ception of citizenship education should be more properly regarded
as nationalistic instruction.

Nationalistic instruction, desighed to instill love and

respec& for one's country, consists both of the encouragement

r

~and cultivation of certain ideas, attitudes and practices con-

sideréd supportive or pro-national, and the discouragement and
prohibition of certain other ideasf attitudes,\and practices
considered non-suppgrtive or contranational. Suqh ingtruction
is concerned with studying national history in a’sjzpathetic
or “"patriotic” méhnér, respecting national heroes, singing’

special songs, geaéing special addresses, and developing an

"adherence to certain chosen principles.

o ’ - -
N

As attested to by numerous studies, the prevalence of

-

*Based uﬁon David T. Naylor, "An In-Depth Study of _the Perceitions

ed
Groups Concerning Aspects of NationalistiggInstruction,"” Unpub-
lished E4. D. Dissertation, Rutger# University, 1974 . Available -
from Dissertation'ébstradts; 75-17,361; $20.00 Xerox; $10.00 microfilm,

- T
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pationalistic instruction in the public schools has, resulted in

‘'tHe levying of controls over, curriculum, materials, ahd teachers

i

to ensure orthodoxy and dependability in carrying out what the

o .

larger society deemed necessary for its children.
- . . - : .

// Investigations of state legislative control of the curriculuﬁ
I - . .
by Flanders (1925), Pierce (1926), Beale {1936), Lehman (1955),

Nelson (1968), Sadler (1968) and ‘others document the extent to
which legislators have\:?étorically sought to indoctrinate with -
réquirements.for specific courses to be taught, specific topics

. 7~
to be 'discussed, and even specific outcomes to be attained.

Y

Documentation of legislation regulating the content of
: . -
textbooks used iu the public schools and the existence of their
largely pro-nagional bias has been amply provided in such analyses
as those of Beale (1936), Krug (1960), Noah, Prince and Riggs (1962),"
Billington (1966) and Massialas (1967). Recent~controve;sies in '
» .

L}
Georgia, Florida and West Virginia underscore the vitality of

this tradition.
Studies dealing with restnictibns;gp and actions taken ;//)
against public school educators, ‘including t%é imposition of -4

‘loyalty oathd, fines and revocation ‘of teaching tification,
. ¢ .

by Beale (1941), Pierce (1926), and Zeigler (1967), as well as

works déaling with the impaét of pressure groupé‘upon the school
_ b . ‘
A

+ by Beale (1936; 1941), Pierce (1933), Gellerman' (1938),
’ ‘

~ . -

”_ Robinson (1962), and Nelson and Roberts, (1963) offer additional /,
- D, ;
i ’ - @ . Lo L . z/

/ . . s R L e - . /.
- ‘ ot , .4 -
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testimonyl .And, the dominance of a pro-national, emotionally-'
ul‘x‘a ) 4 )a
) oriented thrust within American public schools is further a
s ) - \
afflrmed in polltlcal 8001allzatlon studles such as those of

Hess and Torney (1969), Easton and Dennis (1969) and Greensteln

(1969). - . ' o 5 -
Recent. developments within the social.studies -- collectively
égé;rising the "newvsociél studies" —- call/for a different con-

ception of citizenship eaducatiion. ILess concerned with the-

tfangpission/gf traditionalh,valué-laden nationdlistic instruction,
( ‘ ‘ ‘ '

. 'y '} ] 3 3 p ‘ . 0 :

the "new social studies™ seeks a,more vigilant, dynamic and

» . . -
.

inquiring type of citizenship education, often in areas .
- ' T . ’ .

previouslf’considered "closed" to inquiry in the schools. .

~
< e

THE PROBLEM d
M ' N ) .
The contemporary social studies teacher thus faces a dilemma

- , ~

 that is both theoretical and pragmatic -- theoretical as to the

'
}

character of nationalistic education and pragmatic as to the .

- '

nature of instruction the school will tolerate. To deal with

* their dilemma, teachers must make judgments -about the nature of
. 7~ §

N

the school in which the desired curriculum is to be implemented.”

Yet relatively few studies exist with respect to how public .
school teachers deal with this dilemma. Harmon Zeigler's

' observation, “"We know something about what students think ought

to happen in class, but very little about what teathers think | .
L N M /\/ - - ) B

should happen," (Zeigler, 1967, p. 95) is particularly
K]

(4] " applicable to nationalistic education. .

Y]

rS

L




Page 4 .

How do elementary and secondary teachers perceive the
~schooi“responding tq efforts which may run céhtrary to tra-
aati;ﬁally held nationalistic views or approaches? How do the%“
feel the gchool should r?gpond? Is the school as they perceive
it? Do adﬁinistrétors, membérs'bf fhesboard of education,

" *students ahd parehts ;éréeive the schgol in a liké manner? Do y
séﬁool officials, or the community, or the students; or’thg

. teachers themselves pose an obstacle(s) to inquiry such as

that called for by the "new social studies"? It is this area

. in which/thergﬁis a lack of adequate research and this area to
which this particulgr invéstigation is) directed.
4oL
R - . . .HYPOTHESES

&. Hypotheses: Publké School Educato;s
Both Beale (1941, pp. 237-44) and Zeigler (1967, pp. 95-143)
have suggested tﬁat educators hold views or posi%ions apart from
thosé of the school and are inhibited in thgir expréé;ion of such-
Q&ewé. Studies by Lunsf{rum (1964, pp. 178-86) and .McAulay -
(1969, pp«n32§-3of\have pointed to teacher reluctance to deal

with controversy. Greenstein (1969, pp. 31-5), Hess and Torney.

(1968, pp. 120-32; 242) and Cleary (1971, pp. 129-39) have

'suggestéd that the elementary*school is particularly prone to
Y ’ -

- C ! s ’ N -
nationalistic instruction. Spindler's speculations about the -

9 -

personal characteristics of educators (Spindler, 1963, pp. 132-47)

8, et !
. : L W oY
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and &ailer's observations with respect to the ihstitut}pna1.§"
éﬁaxacteristics of schools (Waller, ;967, Pp.. 375-416),'fﬁr£he¥
confirm‘ana suggest reasons for the gxistence of a lack of
openness in thelgchodl environment. Suéh docuﬁentaﬁion,
combined with .an earlier study by the author {(Naylor, 1973),'
.and‘his eleven years of experience in the public schools,
supbort the notion thgt the school is ihhospitable to open
inquiry, particularly in areas involviné nationaiistic edu-
cation. They serve as the baéis'%or‘generationhof the
following set of hypotheses.

HYPOTHESIS I-A: Pﬁblic school educators will perceivé that

. v
the school would act in a significantly less open or tolerant

~

b

manner than they perceive it should act in situations involving

aspects of nationalistic instruction.

t

HYPOTHESIS I-B: _On the basis of position in the school district

'y

(i.e., administrator, elementary or secondary school teacher),
public school. educators will differ significantly in their
perceptions of the manner in which the school would act and

in perceptions of how the school should éct in situations

involving aspects of nationalistic instruction.

Hypothesis I-B-1l: Elementary and secondary school.teachers
will perceive that the school Would act in a significaﬁtiy less

‘tolerant manner in these situations than administrators. N\

~1
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Hypothesis I-B-2: Secondary teachers will perceive that

-

thgfschool shopid act 'in a significantly more tolerant mannger

-
r

in these situations than elementary teachers and administrators.

HYPOTHES;S I-C: On the basis of experience in education (i.e.,

1-3, 4=9, 10-20, and over 20 years of experiénce), .public school

educators will differ significantly in their perceptions of the

‘manner in which the school would act and in perceptions of how

-

* with ten or more years of experience.

v

" cantly more toleran

the school should act in situations jinvolving aspects of

nationalistic instruction.

[ 4

Hypothesis I-C-l:((ﬁducators with less than four years of . |

.~

experience will perceive that the school would act in .a signifi-

’ .

cantly less tolerant manner in'these situations than educators

» ' .

- Hypothesis I-C-2: Educators with léss than fouk years of

experience will perceive that the school should act. in‘a signifi-

& P B
t manner in these situations than educators,

q

i .
with ten or more years of 'experience. , ¥

HYPOTHESI§~I4D: On the basis of teriure, public school educators

. o
will differ 'significantly in their perceptions o©f the manner in

which the school would act and in perceétions of how.the school

@ . . - *
should act in situations involving aspécta of nationalistic
A Y

instruction. . .

Hypothesis I-D-1: Non-tenured educators will percgive that




‘the school would act in a significantly less tdlerant manner

°

in these situations than educators who are tenured.

i - . “ ) N .
Hypothesis I-D-2: Non-tenured educators will perceive that -

A

the school should act in a significantly more tolerant manner

- N

in these situations than edhcatbrs who are tenured.

-
-

. HYPOTHESIS I-E: On the basis of chronological agé (i.e., 20-29,

30-39, 40-49, and over 49 years of age), public school educators

will differ significantly in their perceptiops of the manner in
which the school would act and ih pérceptions of. how the school-
should act in éituations involving asbects of natiénalistic

a 4 . ' ) ’Q

instruction. - ‘ . .

Hypothesis I-E-1: Educdators of less than 30 yedrs of age

will perceive that the school would act in a significantly less

tolerant manner in tHese situations than educators of 40 or more

, . . - ' 4
years of age. . ( v

.

Hypothesis I-E-2: Educators of less than 30 years of age

will perceive that the s%hool should act in a significantly more

tolerant manner in these situations than educators of 40 or more
years of age. é
HYPOTHESIS I-F: On the basis of sex, public school educhtofs will

not differ significantly in their perceptions of the manner in

o

which the school would act and in perceptions of how the school

\should act in situations invodlving aspects of nationalistic -

LY

instruction.
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HYPOTHDSIS I-G: Oh the basis of highest degree held (i.é,,.

Bachelor's, Master's, Master's plus 30 credlts), publlc school

’
,

" educators will not ‘differ sxgnificantly in their perceptlons of
the manner in which the schoolvwould act and in perceptions of
how theﬂschool should act ih situations involvinglaspecté of
nationalis£ic instrugtioq.

II. Hypotheses: Significant School-Related Groups

fhe anaiyses of Pierce (1926; 1933), .Sinclair (1924),

. ‘ /
Beale (1936; 1941) apd Nelson and Roberts (1968) detail the
efforts of varlous groups to influence: the schools. * Zeigler
has ,provided 1nslghtfu1 observatlons with respect to various d

sanctioning agents in the school '(Zeigler, 1967, pp. 93-143).

Spindler's value continuum is based upon the assumption that

atgacks on the public’schoolﬁare sxmptomatic of an American
culture undergding transformation and thus at heart a value
conflict between a traditiona} value system and an emergent

value system (Spindler, 1963, pp. 132-47) . Such studies

combined with the authorﬂé'pérsénal experiencés and observations -

. B A2}
from teaching in the publigkbchools, provide the basis for ‘the

. following set of hypotheses.

. " HYPOTHESIS II-A: Members of significant school-related groups -
Y

(4

. owill percéive that the school would act inyﬁ'significantly less

open or tolerant manner than they perceive it should act in
J
situations involving aspects of nationalistic instruction,

y

o
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HYPOTHESIé II-B: On the-basis of position or role in the ’
:g- , _ schooi district (i.e., educator, parent, student, member of‘
the board dé eduéaéion); menbers of significant school-related
groups will differ sighificantly in their percepEions_of the
manner- in which tB; school wAuld act and in perception; of how

- -

the schdol should act in situations involving aspects of

Hypothesis II-B-1l: Students ‘will perceive that the

nationalistic instruction.

school would act in a significantly less tolerant manner in
these situations than ed@cators, parents, and members of the
- board of education. ' " B ‘ .

Hypothesis II-B-2: Students and educators will perceive

that the gchool should act in a significantly more tolerant

manner in these situations than parents and members of the 53

board of education.

¢

HYPOTHESIS Ii—C: On the basis of chronological age (i.e.,

3

1e§§ than ,20, 20-29, 30-39, 40-49, over 49 years of aée), ‘

members of significant schqol-related groups will differ.
. °\ , .
significantly in their perceptions of the manner in which the

school would act and inbperceptions of how the school should

1 act in situationslinvol¥ing aspects of nationalistic instruction.

Hypothesis II-C-1l: Members of<§ghool-re1ated groups under

30 years of age will perceive that the school would act in a

significantly less tolerant\manner in these situations than

- . . ) ‘\
members of school-related gtoups of 40 or more years of age.

ERIC : ' - 1i

’/
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: ) , .
Hypothegis II-C=2: . Memberag of school-related groups

under 30 years.of age will perceive that the school should
act in a Bignifigantly more tolerant manner in these situations
than members of school-related groups of 40 or more years Gf age.

HYPOTHESIS II-D: On.the basis of sex; members of. significant

- school-related groups will not differ significantly in their

a

perceptions of the manner in which the school would act and
. . - . . S
in perceptions of how the school should act in situations

7 il

involving aspects of nationalistic instruction: .

7

PROCEDURE 7

A situationaliquestionnairgﬁwas Aevised with the intent
of ascertaining the perceptionf of significant schoollrelated
groups in situ;tions involviqg aspects of nationalistic
-education Derived from én extensive survey of the {iter;turerﬂ’
i

the questionnaire contained eighteen situations involving

~

aspects. of nationalisﬁii education in the public schools.
For each of the eighEeen sitﬁations, two responses weré

reqﬁested. Each respondent was asked first to indicate what

3 ¢ L4

he perceived would occur in his school district and then what

he perceived should occur in each of the eighteen situations.
On a five-point skewed scale (i.e., no zero point), responses

. 4
ranged in identifiable behavior from that which could be con- U

sidered less tolerant or closed to that which could be considered
] ) P
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. ‘. - . '
..more tolerant'or-open.f Hence, ‘an overall séore of eighteen-
represehtea'an extremely ifttolerant or closed -position wherxeas

B a . . .. ’ { /'«
- .a score of nineﬁ&'représented.an extremely tolerant or open

position. .An example,ofﬂone.ofithe eighteen situations con-

vy

P .
tained- in the instrument is as follows. D

) . =
A teacher refuses to lead or participate in the mornirg
flag salute i’ his homerdom. Parental complaints result
in an investigation by the principal. When confronted
by the principal, the teacher insists that the refusal
is a legitimate exercise of his personal rights.

-

kﬁh‘ . ’ - R b
A. In your school system; ‘which of the following - o
- would most likely occur? -
/ ) d,.‘ s M R . ? £ - ' ’
_B. In your opinion, which stﬁgd*following should .

occur?

(1) The |teacher is suspernded and dismissal charges T .
are filed against him.
(2) The tedcher is given the ch01ce of saluting the
flag or facing suspension and possible dismissal
“ charges.
*\A/ (3) The teacher’ is told that he will be carefully
‘ - observed in the future.
3 (4) The teacher is asked to keep his personal views r
independent .of the classroom. .- ' .S
(5) The teacher's view of his personal rights is up-
held and no action is ‘taken against him.

(See Appendix A for a copy of the entire instrument.)
First pre-tested with a selected group of graduate students,
the situational questionnaire was then administered in a pilot |

study involving 258 randomly selected teachers and administrators

]

in four New Jersey,* K-12 suburban school districts, the results

of which were publighed in Theory and Research in Social Education

- (Naylor, 1973).
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% .

‘ . . An analysis of the pilot study. data confirmed the

. uséfulness of the instrument and led to 4its pfesent form . ,
Y ) : - ; .

o

following a few'minor revisions.. The¢ data revealed significant °
. -

perceptual.differences for several variebles, including

I -
<

position in the distrigt, length of experience, tenufe, and

highest deégree held, but no significant differences on the

basis of school district. Hence, despite the inclusion of; °
N ' public school educators from four independent school districts,

each with their own policy-making bodies, no significept

-

’ N differences‘appeared either in terms of how educators felt

\ .

their own school dfstrict would respond or should respohd in

’

these situations. N
. . ‘J/’ -
‘ Encouraged by the pilot study findings which suggested the .
¢ > " v . B
- generalizability of the responses of comparable public school

-

educators in similar K—12-suburban school districts, ehd,

» gware of the role played by mémbers of the board of education,

.

parents and students in the public schools, it was decided to
conduct. an in-depth study within one New Jersey, K~12 suburban

. school district to permit the inclusion of thgee other signifi-

f

cant school-related groups -- board of education, parent9£and“
- )

o

students —- groups that are frequentiy neglected in studies

of this nature.

v
[

Following the identification and selection of the district,

the situational questionnaire was_adminisﬁered in late Spfing,
. pr-d ~

’ - T B ST . e b gL
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e

1972, to all clagsrogm teachers, a@miﬁistraﬁora/(exclusive of

the Superintendent of Schools), and members of the board of

. v

education. ,In'addition, a random sample ofsstudents and

parents were also included. Because of the sophisticated

reading level and’frame of reference required by the i ment,

only .secondary schgoi students weretincludéd in this s

t

Randohly selected ninth- and twelfth-grade students we' sked

to complete the inétrument as were randomly selected Laients

@ ; .
.of ninth- and twelfth-grade parents, though no attempt was -

made to match studénts with respective parents. |

A .series of analysis of variance tests, with Sbheffg'g
.postcﬂbc test for'sighificant contrasts, were used to analyze
.all ﬂwoﬁld” and "should" responses.

A total of 515 (85%) of persons‘in these groups r?sponded,

although only 455 (75%) actually q?mpleted the entire instrument.
‘ \

Table 1 contains the breakdown of responses by respective groups/

.
B -

s ; \

* Table l.—-Responsés to the Questionnai;e by Group

X

Total Total Total Per Cent
Group Sample| Response| Comp. Comp.
e y o -

Jreachers 189 135 126 67%
Administrators 16 | 13 12 75%
Students 219 219 21 98%
Parents 177 137 - 99 \56%
Bd. of Education| . T | 6 hv | ‘57%

Total 608 515 455 5%
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THE BISTRICT
D( ) ! . ”

”;.-inapto"1 is a suburban, residential community situated

. g
o~ . . .

“in the porth'central part of New Jersey. According to 1970 . '

o ' census data, it Kas a population of nearly 25,000 with a
. . . N : ,
median age of 29,6 years. Of those employed, approximately

.two-thirds (66%) -are engaged in white collar'occupations,‘one; .
" fourth (25%) in blue’ cbllar ocaupations, and approximately

one-tenth (9%) in service industries. In 1970, the median
- family income was slightly more thanﬂ$12,500 and the mean
family income in excess of $13,750. Approximately two-thirds

A

of Linapto's residents have completed.four years of high

school or more; the medien educational attainment for persons
twenty-£five years androlder-has 12.5 yeais in'1970.
Headea by'an elected seven.member board 6F education,
., Linapto has a‘kélz school system withla'school‘pggulation of.

approximately 4 000 pupils. On‘the average, graduates of the

L ey

Ly

Linapto high school who enter two or four year. collegiate

institutions comprise-65% of the class.

L4
=l

N\ FINDINGS )
. : I. Hypotheses: Public School Educators
- .0f the first set of hypotheses pertaining to public

schdolheducators, the major hypothesis (I-A) was confirmea.

\ [ Y N -

1To perect anonymityt the psuedonym. "Linapto is used
is) this. study. ' :

<y ”

ERIC s S .
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The mean of public school educator perceptio s of how the

school would. respond in situations involviﬁg aspects of

natiOnali tic instructlon (x = 61.28) was significantly less
(F = 67.56, significant at .01) than their perceptions of how
the school should respond in these situations (%X = 71101).

Table 2 contains the means and standard deviations for

" the various independent variables.

' | . . . ( ) g a

Table 2.--Means and otandard Deviations for Various
Independent Educator Variables oo

»

| WOULD * SHOULD
Group Variable N Mean S.D., Mean S.D, o
Position : o« .
Administrator 12 | 67.33 11.09 65.50 10.10
Elem. Teacher | 62 | 59.24 10.88 71.85. 8.28
Secon. Teacher| 64 | 62 11 10. 3k 71.08 8.7T

Exp. in Ed. .

: 1-3 Years, 33 | 56.82 9.61 | Th.06 7.9k
4-9 Years. . 38 | 61.03 10.77 72.66 8.61
10-20 Years 34 | 64,79 11.87 70.53 7.58

- Over 20 Years 32| 62.63 9.9k 66.09 9.3k

Efp in District £ ~
' Non~-Tenured 56 | 58.45 10.28 72.52 8.28 .
~Tenured - 81| 63.27 10.87 69.8h 9.03
Agé o . ) | , ;
20-29 Years 50 | 58.26 9.87 73.70 g.01
30-39 Years 22 | 60.27 12.95 | T73.73 7.88
Lo-49 Years 25 | 62.44 8.55 66.36 9.03
Over 49 Years ko | 64.95 11.25 68.80 8.61
Sex . ‘
Male 47 ] 63.L45 10.62 67.55 8.35
Female 91 | 66.32  10.79 72.87  8.33
Highest Degtee o
- BL.A. 79 | 60.173 10.62 72.34 8.09
M.A. ' 3k | 58.32 9.8k 70.68 8.7k
‘M.A. + 30 _ 2L | 67.38 11.10 66.67 10.06
\\
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Table 3 proVides a summary of analysis of variance tests /~

for the several independent variabies.
. . ! » ‘. -

C / P c ey .

Table 3.——Summarv’of.AﬁalySi* bﬁLVariance Tests for
Various Independent Edgéﬁtor Variables .

j , .

o
L

: [ Wouia | should
G§bup Variable F Ratio . F Ratio
Ppsi%ion in District { 3.2?* . 2.72
Egpegien;e in Education ﬁvv 23.37* . 'S.Gh*. | »
Experience in District 6.81% 3.12 -
Chronological Age 3.11% 6.0;* -
Sex ovaeépondedt ! . 2.63 12.59%
Aﬂighest'Degpeé Attained ' 5.&8*‘_./ 4h.01%

[)

#Indicates significant /at pxz .05

*

o

- . - - e

The- results, of these tests revéaled significant perceptual

\® ,

differences for each of the variables on at least one of the
the responses:

@ .
théh asked to respond to the question, "In ySSr school

L3

system, which of thgvfoliowinq would most likely occwx?",
significant differences appeared on the basiswgf.position in
’

the district, length of experience in education, tenure,
] X _

cﬁr@noloéical age gnd highest degree attained.F~

The majot hypothesis with respect to position in the

"~ . ¢,

school df%tqict (z-B) was confirmed. The hypothesized differences,

- h)
* » e " - . . -
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“&”years of age. The former, however, did not differ significantly

- . LN

- T
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. '
however, were rejected (I-B-1). A Scheffe post hoc test for

T e, e ’ :
significant,?ontraéts revealed thatiwhile elementary teachers

-

'percei3eq,the school ﬁould:act‘ip a significantly legs toledant

.. . . . >
manner than administrators, secondary teachers did not.
. /

-

%
it

/.

in education (I-C) wafd confirmed, though the the sub~hypothegis

The major hypothesis pertaining to length of experience

Y

(I-C;;J.Was rejected. Educatoys with less than four years of ©

expefience did perceive ihaﬁfthe school would act in a sig-

,

nificantly less tolerant manner than educators with from ten to

twenty years. of éxperience, but from educgtors with more than
twenty years of ex*frience as had been hypothesized. . g
On the basis of'cHrohological;ége§£;%é'major hypothesis
o ~

(I-E) was confirmed though the sub-hypothesis'(l-fsl) was

rejected. The data gvidenced the following trend -- the -

-

greater the chronological age, the more open or tolerant the

: - E}
perception of how the school would respond in these situations.

Educators of less than thirty years of age perceived the’ school :

as significantly less toler®nt than pducators of fifty,or more
d e In_

in their percébtions of how the school would resédnd from.
educators between forty and forty-nine years of age.as had
been hypothesized. , '

The hypotheses with respect to the variables, tenure and

'

sex, were confirmed. Nontenured educators perceived that the
-

¥ 15
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, D : , , o .
P - school would act in a siqnificantly 1less tolerant manner in

7'%- ’ e ¢

theae situations thaﬁ’éenured educators L;-D—l). For the
Qariable, sexfof the educatof, the null hypothesis (I-ﬁ)iof
no niflcant differences was coﬂflrmed 2 K

"For the final variable, highest degree attained, the
null hypotheéis (I-G) was rejected. Educators with a Bacheior's
degreé anduthosé with aqMaster;s degreeﬂperceiveq that the -

)

school would act in a significantly less tolerant or open
/A [N } » - N ¢ »

manner in situati ons involving aspects of nationalistic

a~
»
. ¢ '

instrucgion than educators with a Master's degree and thirty v
. - ' 7 Lt
additional credit hours. ’ ' ) * .

»
-~ Lyrea

When as@éd to resppnd to the question, "In your opinion,
which of the following should -occur?", significant differences
in percebtion were dbservéd for four‘of the six variables.
. No significant differences.in perception of how'the
school shpuid'respond %h>these'situatbns'on thé basis of
4 posiéion in the school district.exist?d‘as had been hypothesized.
Although the mean scorés of both elementarifénd secondary teachers

Jwere higher than those of administrators, the differences were .

not ;ptatistically significant at the .05 level. , .
Q\kéﬂ f%e major hypothesis pertaining to length of experience-

in education (I-B) was confirmed, though the sub#hypothesis

v .
(I-B-2) S%i’rejected. The following trend was in evidence --

o N

the greater the length gf‘experience-in education, the less

/
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;O - e ; )
tolerant or open the perception of how the school should act ',

» !,"'

in situgtions involving aspeéts of nationalistie instruction.
Scheffé post hoc test data revealed that educators with less .
that ten yearé.of'experience perceived that the school should

act inm a significantly more tolerapt,manne;\ln these situationé
than educators with more thga twenty yearsvéf experience. |
However, educators with bétween ten and_twénty years of expefience
did not differ significantly from either of the other groups.

The hypothesis that non-tenured educators would perceive
that the s¢hool should act in*a significantly more tolerant
manner in tﬁeéé';ituations than tenured educators was not

confirmed. The difference was not significant at tke:.OS level.

The major hypothesis for the variable, chronological age,

was corifirmed, though the sub-hypothesis (I-E-2) was rejected.

EducatorF of less than forty years of age perceived the school -
should acé in a significantly more tolerant manner than '
educators between forty to forty-nine years of age but not, .
as hypotheéized, than educato;s over forty-nine Yéars of age.

The null hypotheses for the variables, sex of the respondent
and highest degree attaimed, were rgjected. Female educatogs
percéived that the school should be significantly mbrg toleréht

. .
in these situations than male educators. Educators with a

Baéhelor's degree perceived that the school should. act in a

o
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interpretation of tlie results based on their responses.

- _ ' | Page 20

0
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aignifiééntly more toléran; ﬁanner than edﬁcators.with a
Master's-degree and thirty additiona1 credits; No other

differences were irf evidence. =

’

II.. Hypotheses: Significant School-Related Groups

AThe.sééond'ﬁajox set of“hypqtheses“invél;edh comparison
of the perceptions of public school educators and other
significant school-related groups in the Linépto public school
district (i.é., parents,qstudenta,fénd members of the board of
education). It should be noted that'only'seveh members
comprised the membership of the Linapto board of education and

of that n%mber, only four actually completed the entire

questionnaire. Caution, therefore, should be taken in the

&

.Nevertheless, because of the inherent -value of the perceptions

’ q
of this group, the response of the four members was included.

’

The major hypothesis (II-A), that members of significant

school-related groups will perceive that the school would act

.in a significantly less tolerant manner‘than they perceive it

should act in situations involving aspects of nationalistic
instruction, was confirmed. The meanfresponse for perceptions
of how the school would respond ‘in these situations (X = 58.12)
was significantly lessf(F = 205.28,.significant at .01{ than

the mean response for perceptions of how the school should

-

2
b~
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respond in these situations (x = 69.18) >

v .

~$ab1e 4 contains the means and standard deviations for

the variéus independent variables . - ’
' R : .
L] : o
_‘) , ©
Table 4.--Means .and Standard Deviations for Various
Independent School-Related Group Variables °

G variable N " _Would Should ‘
 Group Variable Mean _ S.D. Mean S.D.
) < '
. Position - A .

Educator , 138  61.28 10.82 70.94 8.78

~ =Teacher 126 60.78 10.64 71.46 . 8,51

- =Admin. 12 67.33  11.09 65.50" 1010

‘Bd. of Education 4 64.50 10.77 58,00, 16.57

‘ Parent _ 99 58,82 12.33 61.12 12.15

Student { 214 55.59 10.93 71.90  11.47

Position - B

' Educator 138 61.28 10.82 70.94 '8.78
Parent {f 99 58.82 12.33  61.12 12.15

Student © 214 55.59 10.93 71.90 11.47

o’

Age? _ <\//T"

Under 20 Yrs. 214 55.59 10.93 71.90 11.47

20-29 Yrs. 50 = 58.26 9.87 73.70 8.01

30-39 Yrs. 29 59.48 13.32 69.72 . 10.99

40-49 Yrs. 72 60.24 10.69 64.65 10.88 -

~ Over 49 Yrs. ' 84 61.93 12.38 63.82 11.76
Sex® : o

Male - : 215 58.81 11.35 67.05 \ 11.90

. Female 235 57.43 © 11.53 5, 70.59 11.78
. ai)isparities in total number of respondent included in

these categories are attributable to the failure‘of respondents
to indicate appropriate category. )

:
¥
1 .

’
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(/ Table 5 provides a summary'of analysis of 'variance tests-

" for the three independent variables.

Table 5 .--Summary of Analysis of Variance Tests for
Various Independent School Related
Group Veriables

‘ . Would | Should
“OGroup Vagriable ‘ F Ratio F Ratio
Pocition in District - A 6.89*‘ 19.6L4% - Q
N Position in Disfrict - B 11.08# © 35.66%
Chrouélogical Age 5.7T9% iR 13.27*%
Sex of Respondent ’ 1.63 10.05%

¥Indicates significance at p<&£ .05

q

The rasults of the various tebts revealed significant

one of the two responses. ~

When asked to respond to the. question, "Ih your school

system, which of the following would most likely occur?",

significant differences gppeared on the baé?b of position or

-

g; ) role in the district and chronological age, but not sex of the

respondent. :

The major hypothesis (II-B) and sub-hypothesis (II-B-1)
.~ with respect to position or role .in the district were confirmed.

- . i \ %
Perceptual differences did occur, further analysis revealing

ERIC | - 2

differences in perception for each of the variables on at least .
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that, @s hypothesized, students perceived the school would act
. S .
in a significantly less” tolerant manner in situations involving

1

aspects of nationalistic instruction than educators, parents,
¥ ' o

or members of the board of education. Still further analysis
sréve_aled that students perceived the school would be significantly

less tolerant in these situations than either teachers or

A
administrators.

The major hypothesis pertéining to chronological age was
also édhfirméd} though the sub—hypothesis (II-Cc-1) was rejected.'

The following trend was discerned -- the greater the respondent's
chronological age, the greater the mean response (or the more
tolerant or open the perception) of how the schooi-wbuld

. . . . -
respond in these situatidns. Analysis of Scheffe post hoc
e

test data revealed that respendents of less than twenty years

. N

of age perceived the school to be.significant1§ less open than

respondents of fifty years of age or mofe. No other differences

Y

were significant. .
: *

’

The null hypothesis (II-D) for the variable, sex of the
respondent, was conhfirmed. No significant differences were
in evidence. S

 When asked to respond té the question, "In your opinion,

[N

which of the following should ocqur?") significant

perceptual differences were observed.  for all three of the

variables.
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The major hypoﬁhesis with respect to position or role in-
the district was confirined. The sub-hfpothesis (I;=B-2), that
students and educators would perceivesrthe scheolnshou}a gét in

vb significantly more tolerant manner in these situations than.

-

parents or members of the board og educdtion, was also confirmed. .
When educators were divided between teachers and administrators,
additional analysis revealed that studeﬁtsperceived the school
should act in a significantly more tolerant manner in these

situations than administrato¥s, parents or members of the

board of education. Administrators did not differ significantly

* in their perceptions for menbors of the board'of’éducation,

-

.parents and teachers.

‘As hypothesized, the variable, chronological age, did
produce perceptual differences among the various school-related
persons. The sub-hypothesis (II-C-2), that school-related
persons of less than thifty years of age would perceived the

[

school should respond in a more tolerant manner in these

situations than school-related persons of fort&more years
of age, was confirmed.

Y
The null hypothesis (II-D) for the variable, sex of the
respondent, ‘was rejected. As with the analysis of public
2 - .

.school educator responses, females perceived the school should

respond in a significantly more tolerant manner in such

A . ] ‘

3

20
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situations than male respondents.

P -
2

DISCUSSION

>

The major hypothesis, that there would be a significaﬁt'

differénce in what public school educators ﬁerceivedﬂwould

2 .

9OCCur[-énd.what they pexceived should occur in situations in-

.vblving aspects of nationalistic instruction, was-confirméd.
m;ﬁ%weVér, subséquent analysis revealed that this was true only .

for tgachers,‘fOr their meah'scoreé were .greater for perceptions

of How the school should respond £hahvf§f'perce§t19ns of'howf
the s;hooxiwould respond in such situations. But, the mean
response of’administratbrs was slightly lower'fbr perceptions
:6f what should oécur in these situétions than for pércepticns'
of what would occur, At 1ea§t for teachers, then, the ones

most directly involved in the implementation of the curricuiﬁm,

these findings suggest that the school is perceived as not

. - \
~ being as open or tolerant as it should be.
/ . The findings with respelt to other significant school-
related groups are of consequence at this point. Students }

L]
perceived the school as being significantly less open in these

o
-

situations than they perceived it should be. The finding

.

. . B _
- that for both administrators and members of the boardtff .

education -\- two groups that play majof roles in determining

.-

the rules and policies -affecting the school curriculum and




%

~ the school environment'-- the,p@énﬁxespbnseﬁfgr perceptions
of what should occur in such situations was'acﬁuallyvlower

than the mean response for perceptions of what would occur

e

is of interest.

Of additional interest are the findings that,studént§

~

: Bf? ‘ perceived that the school was significantly less open th;y/’

< did educators and that elementary teachers perceived that the ~

- ’

scggol was significantly less open éhan'admihistrators. >Also,
both teachefs and studehts perceived that the school shéuld be-
significantly mqpé open than p;rénts aﬁd membe;s 6f the board
of éducation;' Hence, the two grdups‘most.directly invcived‘

. l ’ .
iwith curriculum implementation in the c%assroom»—- teacheré,
the effgctbrs of the'curripﬁlum, and students, those affected

> . ) , i & : !
by the curriculum -- perceived £hat the school should be

significantly1m2§bopg#\thanAeiﬁher parents and members of:

the board of education. Thus, it appears that the two groups
mosﬁrdirectly involved with the curricuium hold viewg about
what the actual naturé of the school environment iskand?Qkét

it should be aparé from those of imporﬁant poii;§¥making;or
policy-influencing groups.

The resulﬁs of this stuﬁy suggest support, for the most

‘part, for similar find?ngs in the pilot study (Naylor, 1973) and

for the observations of Beale (1941) and Zeigler Y1967) that

teachers hold views or positions apart from those held by the

N

o 26
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" these Situations indicates that®the public

v and patriotigm; qertainly not as hospitable as teachers

Page 27

[N

. ‘school and are inhibilted

in the expression of such views.

The disparity between "would" and "should" responses for

h 4

school is not

,‘particularly:Hbspitable,to:opéh inquiry in areas of nationalism

v

perceive it sﬁould'be. .

-

The findings 'lend support to observations, such as those

of Lunstrum (1964), Zaigler (1967) and McAulay (1969) with

. 4
R

respect to the fear of sanctions, whether real or perceived.
Teachers do perceive the school to be more restrictive than
it should be and apparently with some justification. The

~ data of this study suggest probable opposition to the attempts
. F .
of teachers to implement a more open curriculum by three

significant school-related groups -- parén%g, administrators
and members of the hgard of‘gducation; I1f, indeed, one‘£ ‘

perception of reality is more important than reality itself,

as sociologist W.I. Thomas suggested in his observation, "i

f

A

men define situations as real, they are real in their

consequences, " (Thomas in Merton, 1968, p. 475) then one

would expect ‘to find the school reflecting more of a closed
than an . open inquiry approach, at least in the area of

nationalistic instruction. That is, one would expect to find

the school

reflecting more of the "would" perceptions rather
3 ) . ’

than- the "should" perceptions, with teachers acting accoraidgly.

|

95 ) .
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Since teachers are the keys to implementation of any
> curricu;um in tﬁe élassrooéy tﬁeir perception§ of the schbql
‘elimate grg'éf cpnsidérable importance. tThu;, thé finding
that elementary-tégchers peréeived the s;hbol to be gigq%#ir :55
- B e
cantly-léss.oRen than.adm¥?;strators, particulérly:sincetit
. confiiﬁs.aﬁsimilar finding: in th? earlier'pilof‘studi (Naylor,
.'1973, p. 66), is of importance. It saégests that the o .
elementaryAschoql,méy be less open than the.secondary school,
less willing to entertain ‘disparate views; Hence, curricula
which seek a more criﬁical examin;tion of society ét the

4
J

a ~ elementary school level must face the'reality'of ﬁfi:Ztance
‘ on the part of elementary sché&l teachers to entertain a
critical éiamination\of the status quoéin their classrooms,

- at least as it affects aspects of nationalistic instruction. .

The findings with respect to experience in education_re

. also instructive. It'appears that public school educators with
i v : ’

less experience in education are more likely to perceive the

14

- school as being closed than public school educators with more
, . .
experience in education, a finding similarly observed in the
- pilot study (Naylor, 1973, p.. 69). Educators with less than

four years of experience perceived that the school was signifi-

o

cantly less open than educators with between ten and twenty

years of experience. Non-tenured educators pérceived that the

i .
T +
! . .
i . ) .
. [y

- ERIC R o 3u . s




‘,school was significantly less.open than tenured educators.

- When asked their perceptions of how the school should respond

!

in these situations, the following trend-was discerned -
B SRS L v.’,

the greater/the amount of eiperience”infeducation, the 1éss

tolerant the educator's perception of how the school should

respond in situations involving aspects of nationalistic oy

. . ' . - - P . -
‘"instruction. Educators with less than ten years of experience
\ . _ ,

perceived that £he school should be significantly more open

»
than educators with more than twenty years of experience in

) B ) } .\
educatjon. While the mean response of non-tentured edgcatqis

)

was greater than that of tenﬁréa;Qducators for perceptions of

how the school should respond in these situations, the

difference was not statistically significant. However, since

in New Jersey tenure is acquired after only three years of

.

satisfactory teaching experience within a school district, a

O

number of educatorjﬁrith from four to nine years of experience

would most likely bé included among tenured educators which .

>

may help to explain the lack of significance between the two

groups in their perceptions of how the school should respond

AY

" in these situations. ' ’ . \

-

The finding based on experience in education suggest
support for Willard Waller's observation as to the effects

of the school environment on public school educators.

Q . ‘ ’ 31 : )
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Waller observed:
When the teacher has internalized the rules whlch bind
him, he has become truly a teacher....When conformity
is the most natural thing for him, and he conpforms
without thought, the teacher is free, for freedom is
only an optical illusion that results from our in-
ability to see the restrictions thatesurroqE; us.

(Waller, 1967, p. 420) 7
Chronologlcal age was also an impoygyant and instructive"‘
variable whlch revealed significant differences for educators
as well as%ﬁer the other participants in the study. For
educators, a trend was apparent in that the greater the
chropological age of the educator, the more open ‘his perceptiqn
of the school environment. Educators of %sss~£haﬁ thirty years
of age perceived the school to be significantly less open than
*educators of more than forty-nine years of age. The . trend was
also in evidence fqﬁ all schoo;-relateg groups. Respondents
of less than twehgé‘years of age perceived that the school would
be significantly'%%ss open‘than respondents of more than
forty-nine yeeis of age. | o
| impportant. &hey strongly suggest that ’

These results are ‘

chronolbgiefl age influefles one's perceptions of what the

school is and what the sd 1 should be. They also lend support

O

to Spindler's suégestion at attacks on the public school are

essentia11§ value conflicts between‘a traditional value system

and an ‘emergent value system, between the ;EIue system oﬁ an

3
|
. 3
!
i
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older generation and the value system of a younger generation.
The find;ngs of this study reveal that younge£ éducaéors
seem to perceive the schdol’environment as -less ﬁolerant and - B\
.less open than older educators wmile at the same time perceivﬁng
that the schoolkshould be more open, more tolergnﬁ. Since |
younger educators seldom hold significant power pogitions in | \>\
a school s&stem (e.g., principal, curriculum direc , depart-
m;nt chairman, etc.), - their "pact on the curriculﬁm (i\e.,
whét\the curriculum should be) will be less than that of
older educatprs, including those whose influénce i§4heightened
by reputation and/or length of time in the system. Such
factors may helg to explainAthe greaﬁ difficulty that many
large social studies faéulties have‘in agreeing on a common
curriculum or approach,;partiéuiarly those curr.icula-and
approcahes which foster "value-free,! or open inquiry, at
least in areas involving aspects of nationalistic instruction.
This study has attempted to providevfurpher insight into
the perceptions of public school educators, as well_;s signifi—‘
cant school—reiated groupé in terms oquhat they perceive is the
nature  of schools aﬁa what the nature of schools should be,

particularly as those perceptions relate to inquiry in areas

involving nationalistic instruction. If, as Donald Oliver and

James Shaver have contended, students are to be "allowed wide

‘ - ‘ 3o
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lattitude in develoﬁiné their own sté%éarﬁs and tastes -- i.e.,
their own definitions of h%gan diqgigy" réther than be éorced
to gccept fégme’agreed-upon §ﬁbstantive defiﬁitibn of right,"
(Oliver and Shaver, 1966, p;‘iS) they must be able to freely
inquire into.topics and situations ég basic as those of nationalism |
and patriotism. However, the findings of this study suggest ’

some of the‘obstacles that confront attempts to implement such

a curriculum based on the "new B®ocial studies;”‘,ﬁﬁf if "the

- a

new social studies" is unable to engage in open, critical
inquiry in areas so fundamental to sgcial studiés edgcation,
then much of the theories, goals, methodology, and materials
of the "new social studies" are reduced to mere rhetoric with
little substance and the prevalence of tréditional national-
istic.iﬁsiruction will fé%ain,»continuing the paradox of the

existence of closed areas within a free society. ' g

I

]




" APPENDIX

. The Situational Questionnaire?g- Condensed Version .

.

1. During a class discussion a teacher suggests that Dwight

D. Eisenhower was not a great American but really a "tool" of

communist party. A group of angry parents brings charges of

disloyalty against the teacher and demands that he be dismissed.

A, In your school system, which of the follow1ng would most
"likely.occur?

B. 1In your opinion, whiéh of the following should occur?

(1) The teacher is suspended and dismissal charges are filed
against him. ' : ' ‘

(2) The teacher is told that a repetition of such statements
will result in suspension and possible dismissal charges.

(3) The teacher is told that he will be carefully observed in »
the futuyga
(4) The teacher is asked to keep hlS personal views independent .

of the classroom.
(5) The teacher's right to suggest this is recognlzed and no

action is taken against him.
2. A teacher writes a letter to the editor of the local newspaper
endorsing a Socialist Labor Party candidate for governor. Several
parents petition the board of education for the teacher's dismissal.

A. ...which...would most likely occur?
B. ...which...should occur?

(1) The teacher is suspended and dismissal charges are filed....

(2) The teacher is told td refrain...in the future or face
suspension and possible dismissal charges.

(3) The. teacher...will be carefully observed in the future.

(4) The teacher is asked to keep his personal views independent....

(5) The teacher's right to endorse...is affirmed and no actlon

‘ is taken....

3. A teacher wears a large button on his coat lapel emblazoned

with the words, "America -- Love It or Leave It." A local group
protests the wearlng of such:.a button in the schools. When -

asked to stop wearing the button, the teacher refuses. '

- N
-~

i
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1x A. ...which...would mo“t likely occur?

'f&h B. ...whlch...should occur?

(1) ...suspended and dismissal charges are filed...;;
(2) ...remove the button or face suspension and possible...charges.

F (3) ...permitted to wear the button but, told ...will be carefully
v : observed in the future. B
S (4) ...permitted to wear the button but...keep...vxews lndependent :
- of the classroom. ’

(5) ...right to wear the button is upheld and no action ig taken....

B X AY
‘ 4. A teacher refuses to lead or participate in the morning flag
& salute in his homeroom. Parental complaints result ir an inves-
tigation by the principal. When confronted by the principal, the
teacher insists that the refusal is a legxtlmate exercise of his
personal rights.

2
)

A. ...which...wd&lé most 1ike1y‘occur?

B. ...which...should occur?

———
I

® ‘ .
(1) ...suspended and dismissal charges are filed....
. (2) ...given choice of saluting...or' facing suspension and possible *
dismissal charges. -
(3) ...told...will be carefully observed in the future.
(4) ...asked to keep personal views independent of classroom.

(5) ...view of personal rights is upheld and no action is taken....

5. A local peacé group requests the board of education to set

aside one school day for an examination of the Vietnam war, the

day to coincide with an announced national moratorium day.- e
group seeks a day 1nvolvxng prominent. speakers, teachers, and
students participating }n a variety of activities. (REVERSED SCORED)

-

-t

A. ...which...wquld most likely occur?

__B. ...which...should occur?
. (1) The board...agrees to such a day-long program. :

(2) The board...decides to have a one-period assembly program in

, each of the schools for that purpose.

(3) The board...requires all social studles classes on that day to
deal with an examination of the Vietnam war.

(4) The board...urges, but does not require, all social studies
classes on that day to deal with an examination of the
Vietnam war.

(5) Such a prd%ram is rejected by the board of educatlon.

o
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6. A'teachér agrees to join with a local group on weekends in
providing young men with information advising them of their ,
rights and legal ways to avoid the draft. A group of citizens s
demands that this teacher no longer be permltted to teach in

the schools. :

A. Jeewhich...would most likely occur?

B. ...which...should occur? _ v

L8

(1) ..:suspended and dismissal charges are filed.... . -

(2)~...told to cease such activities or face suspension and
possible dismissal charges. ~

(3) ...told ...will be carefully observed in the future.

(4) ...asked to kpep his personal views independent of...classroom.

(5) ...right to age in these activities 'is upheld...no action....

7. In a unit on the Civil War, a social studies teacher assigns

students reading in Herbert Aptheker's American Negro Slave
Revolts. Several parents complain that Aptheker's leadership in

Jthe American Communist Party makes such a work unsuitable for

classroom.use'and call for the teacher's dismissal. .

A. ...which...would most likely occur?

__B. ...which..sshould occur? '

(1) ...suspended and dismissal charges are filed....

(2) ...told to refrain from such an assighment in the future

‘ or face suspension and possible dismissal charges.

(3) ...told that he will be carefully observed in the future.
(4) ...asked to keep ...personal views independent of the classroom.

(5) ...right to assign this book is upheld and no action is taken....

L4

s

8. During a presidential election year, a teacher wears a lapel

pin supporting the Democratic candidate for the presidency. The

local-Republican club protests the wearing of the pin in the
schools. When asked by the principal to stop wearing the pin,
the teacher refuses.

A. ...which...would most likely occur?
B. ...which...should occur?

A

(1) ...suspended and dismissal charges are filed....

(2) ...remove, the button or face suspension and...dismissal charges.

(3) ...wear.the pin but told...will be carefully observed....

(4) ...wear the pin but asked to keep...v1ews 1ndependent of thg
classroom.

(5) ...rlght,EP wear the pin is upheld and no action is takqus'.

-~ .
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9. A local teacher becomes active in the World Federalists,
speaking to various groups throughout the gtate about the value )
of internationalism and fhe evils of nationalism. Several

parents charge that the teacher is anti-Amexican for his views
destroy the idea of "love of country,” and hend. he shQuld not

be permitted to teach in the schools.

A. ...which...would most“likely occur?
B. ...which...should occur?

(1) ...suspended and dismissal charges are filed....

(2) ...given the choire of resigning...or facing suspension and
possgible dismissal charges,

(3) ...told he will be carefully observed in the future.

(4) ...keep his personal views independent of the classroom.

(5) ...right to belong...is upheld and no action is taken....

10. In the course of the school year a teacher has. suggested g
that George Washington fathered several illegitimate chlldren,
that Abraham Lincoln was not really interested in ending slavery, .
and the Ulysses Grant was an incompetent drunkard. Several
parents complain that such information ‘derogates these American
Presidents and should not be permitted.

. -

A. ...which...would most likely occur?
B. ...which...should occur?

(1) ...suspended and dismissal charges are fileJ....
(2) ...told a repetition of such statements will result in
. suspension and possible dismissal charges.
(3) ...told...will be carefully observed in the future.
(4) ...asked to keep...personal views independent of the classroom.
(5) ...right to suggest this informatioqyis recognized...no action....

1ll. In a lesson on the significance of politicei symbols, a teacher
burns first a piece of - cloth and then an American flag. Several
parents protest, demandlng the teacher s dlsmlSSFl.

__A. ...which.,.would most likely occur?

___B. ...which...should occur? (Y
(1) ...suspended and dismissal charges are filed....

(2) ...told a repetition...will result in suspension and...charges.
(3) ...told...will be carefully observed in the future.
(4) ...asked to use greater discretion in the future.
(5) ...right to burn the flag in this context is upheld...no action....

» A-ﬁm\‘
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.o
12. A local group requests the board of education to set aside
one school day as "Honor America Day," .the day to coincide
with an announced national "Honor America Day." The group seeks
a day involving promlnent speakers, teﬁchers, and studentg in a
variety of activities (REVERSED SCORED)

A. ...which...would most likely occur?

m———

___B. ...which...should occur?

(1) The board..,agrees to such a day-long program. d

(2) The board...decides to have a one-pariod ausembly....

(3) The board requires all social studies classes on ‘that day

_ to provide appropriate activities. |

i,(4) The- board...urges, but does not require, all social studles
- classes on that day to provide appy¥opriate activities. g
(5) Such a program is rejected by the board of education. %'g

13 A local group complauns to the board of education thag’one
of the teachers in their school system is a member of the
Communist party. When confronted with this charge, the teacher
admits that he is a member of the Amerlcan Communist Party. '

A. ...which...would most likely occux?

—

___B.A...whlch...should occur? n
(1) ...suspended and dismissal charges aye filed....
(2) ...told to resign his membership in the Communist Party or

face suspension and possible dlsmlssdl charges.
(3) ...told...will be carefully observed in the future.
(4) ...asked to keep his personal views lpdependent....
(5) ...right to belong...is upheld and no*actién is taken....

,b
l4. In a course in American politics, a teacher avsigns students
reading in The Blue_ Book by Robert Welch, %ounder of the John .
Birch Society. A group of parents complains’that such a book
is unsuitable for classroom use and call fér the teacher's dismissal.
) .

A. ...which...would most likely occur?

B. ...which...should occur?
(1) ...suspended and dismissal charges are ﬁiled....;
(2) ...told to refrain from such an assignment in the future or

face suspension and possible dismissal charges.

(3) ...told he will be carefully observed in.the future. \
(4) ...asked to keep his personal, views 1ndependent....‘ \
(5) ...right to assign this book is upheld and no action is taken....

Q
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15. A teacher refuses to participate in the school's annual
Veteran's Day asﬁembly program. He argues that such an assembly
program igc 1nappropriate for the school for it condones and
glorifies war.

A. ...which...would most likely occur? o

————

B. ...which...should occur?

o——s

Lo -
(1)- . ..8uspended and dismissal charges are filed....

(2) ...ﬁuld to participate in the assembly or face suspendIonmand....
(3) ... told that he will be carefully observed in the future. &

(4) ...asked to keep his personal views independent of the classroom.
(5) ...right to refuse to participate in the assembly is upheld....

16. It is reported in the local newspaper that a teacher has recently
been named to a state leadership position in the Daughters of the
American Revolution. Several parents object to having a leader of
this organization teaching in the schools and ask that she be
disnisgsed.

A. ...which...would most likely occur?

. Bo . e .WhiCh. . .ShOU.ld OC/CU.I'?

*(1) ...cuspended and dismissal charges afe filed.... '

(2) ...told to resign from this organization or face suspension and.... -
{3) ...told that she will be. carefully observed in the future. \
(4) ...asked to keep her personal views independent of the classroom.
(5) ...right to belong to and hold such a position...ig upheld....

.17. A teacher is observed wearing a large butLon with the words

"Stop American Imperialism in Vietnam". A number of parents
object to the teacher wearing this button in the schools. When.
asked to remove the button, the teacher refuses.

A. ...which...would most likely occur?
B. ...which...should occur?

(1) ...suspended and dlsmlssal charges are filed....

(2) ...told to remove th 3utton or face suspension and....

(3) ...told that he will be carefully observed in the future.

(4) ...permitted to wear the button but assed to keep his personal
views independent of the classtroom.

(5) ...right to wear the button is upheld an\no action is taken....

o
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o
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'18. During a discussion of the Vietnam War, a teacher States

that he favors a victory by the Viet Cong. Several parents,

joined by members of local” patrlotlc groups, demand that the ~
. teacher be dlsmlssed

(1)
(2)

(3)

(4)
-(5)

A, ..;whléh..fwould‘ﬁost likely occur? :
B. ...which,..should occur? - o

. .suspended -and dismissal gharges are fxled....

...told that a repetition of such statements witl result in
suspension and possible dismissal charges. ]

...told that he will be carefully observed in the future.
...asked to keep ...views independent of the classroom.
...right to suggest this is recognized and no action....
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